Program Evaluation: Serving Diverse Student and Family Populations
As with any program evaluation, it is best to approach this process thoughtfully and carefully. Benefits from the process emerge when it is not hurried. It may take up to 18 months to fully complete the evaluation; don’t be discouraged. Guiding a team through the process provides a rich learning opportunity. While this process will assist you in understanding many facets of serving all families, this maxim remains true: you don’t know what you don’t know! Maintaining the attitude of a lifelong learner will drive you to learn and discover how best to minister to children and families. 
1.
Intentional Dimension 
This dimension evaluates the stated goals, mission statement, vision statement, and core values of your center. Reviewing the components of this dimension cannot be done by the director alone. Because the elements listed above comprise the foundation or guiding principles of the school, board members and other stakeholders need to be involved in reviewing this dimension. If your center is sponsored by a church or is part of a K–12 school system, the pastor and school administrator need to participate in this review because the church and/or school ministry will be impacted by the enrollment of the early education center. 
After going through this first dimension, you may discover that your school is not equipped to meet the needs of an increasingly diverse student and family population. The question then becomes, What can we do within the existing constraints? Remember, the face of America’s children is changing; you can be proactive about addressing this issue, or you will find multiple ministry opportunities passing you by.
Evaluated 
Items
Guiding documents



•
Goal statements, mission statement, vision statement, and core values 


•
Do these statements include a biblical position on diversity and a vision to educate all children?

Funding philosophy



•
Will the school remain tuition based (which is exclusive in itself)? 

•
or, Will the school provide a high percentage of scholarships, aggressively pursue grants, and receive government funding? 
(Centers seriously considering reaching an increasingly diverse student and family population will need to thoughtfully consider the funding issue.)

Implementation



In coming months, as changes are made to the program, it will be necessary to evaluate whether or not the programming aspects of the center adhere to the refined guiding documents.

Evaluation 
Team
Director

Board members


School administrator


Pastor of sponsoring church


Appropriate stakeholders (staff representative, parent representative, etc.)


Evaluation 

Outcomes
Refined guiding documents that clearly state to the public your interest in serving all families


Talking points for staff and the community at large



Conduct a SWOT analysis on the basis of the refined guiding documents (S=strengths, W=weaknesses, O=opportunities, T=threats)


Create strategic plans on the basis of the SWOT analysis


Resources
No Excuses by Abigail Thernstrom and Stephan Thernstrom




•
Available from amazon.com




•
Excellent reading for the board




•
Provides “talking points” or “pull quotes” for the staff
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•
Available from ACSI (800-367-0798)




•
Excellent chapter on strategic planning



Good to Great by Jim Collins




•
Available from amazon.com



•
Chapter on the Hedgehog Concept is applicable to this discussion



How to Start an Urban Christian School by Vernard Gant and Tasha Tillman




•
Available from ACSI (800-367-0798)




•
Provides thorough guidelines for creating guiding statements for diverse student populations
2. Structural Dimension 
This dimension evaluates the environment, the daily schedule, and the time allotted to teaching specific skills. This dimension allows us to see the guiding documents come to life. This dimension also provides the model for implementation in reaching the enrolled students.
Evaluated

Items
Environment


•
Overall center appearance (cleanliness, safety, welcoming)

•
Waiting area/office area: do photo and wall decorations reflect diversity?

•
Do classrooms reflect diversity throughout the year (including teaching


materials)—not only on special occasions?


•
Are the rooms inviting to all children?


•
Does the outdoor play area support the physical advancement of children who have a variety of backgrounds and are at a variety of developmental levels?



Daily schedule


Given the children enrolled, does the schedule support, hinder, or hurry the development of the children? Specific attention should be given to mealtime, rest time, and transitions between activities.


Time allotment (to teach/enrich specific skills)


•
Knowing the specific needs of the children enrolled informs this decision.

•
Children from low socioeconomic homes need intentional language enrichment and development. Is there adequate time in the schedule for this? 



•
What skills are critical for each demographic served? 

Evaluation 

Team

Director



Curriculum specialist



Team leaders from the staff


Evaluation 

Outcomes

Overall sensitive center environment



Appropriate classroom materials



Cultural competence—that is, understanding sensitivity, prejudices, discrimination


Time schedules appropriate for the development and advancement of all children enrolled

Resources
Developmental Continuity Across Preschool and Primary Grades by Nita H. Barbour and Carol Seefeldt


•
Available from ACEI (800-423-3563)



•
Especially informative chapter 5, Continuity of Environment 



Meaningful Differences by Betty Hart and Todd R. Risley


•
Available from amazon.com



•
Study delineating the importance of language/vocabulary development 


A Framework for Understanding Poverty by Ruby Payne


•
available from aha! Process, Inc. (800-424-9484)



•
teaches hidden rules of economic classes
3. Curricular Dimension

This dimension evaluates the content, scope and sequence, and learning goals of the developed curriculum. The curriculum issue remains a critical one across Christian early education programs. One fallacy needs to be addressed: no perfect, all-in-one (or one-size-fits-all) packaged curriculum exists; in fact, purchasing a packaged curriculum does not address the curricular dimension. 
Curriculum merges the learning goals you have designed to fit the children enrolled in the program (the expected outcomes with the children’s current developmental level). Once the learning goals have been established, the goals are placed on a timeline, which indicates when the information will be presented (material should be presented in a sequential fashion with concepts building one upon another). Next the specifics of the content are determined—that is, to what level of mastery the information will be taught, how thoroughly the goals will be treated, the resources to be used, and how learning will be assessed. 

The goal of curriculum development is to improve the teaching-learning process, readying the center for the children rather than expecting the children to be ready for a preschool experience. 
Evaluated 

Items

Current curricular pieces and resources


•
Are the materials culturally sensitive?


•
Are the materials written in middle-class language?

•
Do the materials appropriately represent all ethnicities?


•
Do the materials support the learning goals and outcomes?


•
What additional materials need to be purchased to expand learning opportunities?



Implementation

•
Do lesson plans appropriately reflect the written goals and objectives?


•
Do the staff members understand the connection between lesson planning, goals/objectives, and child observations?

Evaluation 

Team

Director 




Curriculum specialist




Team leaders from the staff




Kindergarten teacher (addresses matriculation issues)




Board representative (for approval only)


College connections (consider developing to consult on the issue of curriculum)

Evaluation 

Outcomes

Fully developed learning goals and objectives




Appropriate expected student outcomes





Curricular scope and sequence



Cadre of teaching materials and resources that support the prescribed time allotments





Appropriate time allotments implemented in lesson plans

Resources

Expected Student Outcomes for early education programs


•
Available from the ACSI website (www.acsi.org/~eeoutcomes)

•
Research-based outcomes for early education programs
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•
Available from ACSI (800-367-0798)


•
Excellent chapter on curriculum development

4. Pedagogical Dimension
This dimension evaluates the teaching strategies, or the manner in which the curriculum is taught. An educational maxim states, “If the child hasn’t learned, the teacher hasn’t taught.” Teachers have an opportunity to evaluate this dimension by taking responsibility to increase the ability of every child, especially the children from different cultures, by adapting teaching strategies to the identified needs of the children in the class.
Evaluated

Items

Teacher understanding of community
•
How accurately can the teachers describe the students, the family structures, and the neighborhood where the major segment of the student population would be considered part of a minority group? 

•
If the teaching staff do not understand the culture of the children enrolled in the center, it will be difficult for the staff not only to effectively meet the needs of the children but also to reach those who may enroll.
Actual teaching techniques

•
Direct instruction: does this time extend beyond the attention span of the children, and are the children engaged? 

•
Child-initiated activities: do centers and activities exist within the classroom that are specifically tied to learning goals?
Teacher skill in identifying learning styles of children

•
Do the teachers understand learning styles? 


•
Are the teachers skillful in understanding how to match a teaching technique with the needs of the children?

Evaluation 
Team
Director


All teaching staff


Teacher assistants

Evaluation 

Outcomes
Effective classroom strategies proved to assist every child in learning


Shared strategies among classrooms


Professional dialogue among staff concerning strategies

Resources
Entire issue of Childhood Education, vol. 80, no. 5, especially the following articles:





•
“Excellence in Teacher Preparation” by Laura McDonald Hooks and Linda Randolph



•
“Authentic Learning: Intercultural, International, and Intergenerational Experiences in Elementary Classrooms” by Tata Mbugua, Jean Wadas, Mary Ann Casey, and Jessica Finnerty




•
“Learning to Teach in Urban Settings” by Valerie Duarte and Thomas Reed


March/April 2004 Child Care Information Exchange article “How to Create an Environment That Counteracts Stereotyping” by Alice Sterling Honig
5. Evaluative Dimension 
This dimension confronts the assessment philosophy and practices of a center. Evaluation is a hot topic with early education. Issues surrounding assessment include what is appropriate, what is necessary, and what provides useful information. There is a hesitancy to employ high-stakes testing for young children, with good reason. But there is a need to gather information through appropriate child assessment so that the needs of the children can be identified and addressed. 
Evaluated 

Items


Assessment philosophy


•
How does your knowledge about young children and especially about the children you serve influence the assessment tool you decide to implement?




Curricular materials and assessment tools

•
Is there a connection between the goals/objectives, curricular materials, and assessment tools?




Lesson plans 


•
Do the lesson plans appropriately reflect reteaching and review based on information gleaned from child observations and assessments?
Evaluation 

Team


Director




Curriculum specialist




All teaching staff

Evaluation 

Outcomes

Fully developed assessment philosophy




Evaluation of assessment tools




Staff training on assessment




Implementation of appropriate assessment tools

Resources

ACSI series of Early Education Equippers 


Assessment series on the West Coast during spring of 2005 

(go to www.acsi.org/~equippers)

Developmentally Appropriate Assessment by Elizabeth Shores and published by SRA McGraw-Hill
Entire issue of Young Child, January 2004, especially the following articles:



•
“Ensuring Culturally and Linguistically Appropriate Assessment of Young Children” by Rosa Milagros Santos


•
“Framing the Assessment Discussion” by Jacqueline Jones


•
“Beyond Outcomes” by Diane Trister Dodge, Cate Heroman, Julia Charles, and Jessica Maiorca



•
“Experiences from the Field” by Margo L. Dichtelmiller



•
“School Readiness Assessment” by Kelly Maxwell and Richard M. Clifford

6. Professional Dimension

This dimension evaluates the knowledge base of the staff members, their desire to learn, and their ability to implement appropriately. Key questions to consider: Are the staff representative of the community served? Do the staff understand the families, children, and neighborhoods represented in the center? Unless staff feel equipped and confident to reach an increasingly diverse demographic, you will meet resistance as you reach out to all children in the community.
Evaluated 

Items


Teacher evaluation tools

Professional development budget

Evaluation of sufficiency of planning time

Evaluation of support systems for professional development

Professional development culture in center

Matriculation factors into sponsoring Christian school (if applicable)

Evaluation 

Team


Director




Board representatives




Teacher representatives




School administrator (from sponsoring school)
Evaluation 
Outcomes
Appropriate teaching schedules, which include time to research strategies or other questions that may arise

Planning professional development activities that specifically address diversity issues

Inclusion of time during staff meetings for dialogue about teaching strategies 

Matriculation strategies for entrance into kindergarten (if the preschool/childcare center is reaching an increasingly diverse population, what is the sponsoring school doing [in the six dimensions listed] to prepare the teachers to reach the same children?)

Resources
“When Good Intentions Are Not Enough: A Response to Increasing Diversity in an Early Childhood Setting” by Renee C. Falconer and Deborah A. Byrnes, Journal of Research in Childhood Education, 2003, vol. 17, no. 2
“An Asset Model: Preparing Preservice Teachers to Work with Children and Families ‘of Promise’ ” by MaryJane W. Blasi, Journal of Research in Childhood Education, 2003, vol. 17, no. 2
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